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. Thea© are $om^ o£ the questions people ftequpntly ask 
v^iir* about ©ducation ^Ith global perspactives^^what >r© wean 
by it and how beat to bring It to our schools. » • ' 

' The Center fori Global Perspeetivas sees its projeet A 
Global Petspeetivei I A Humanistic Influence on the Currle^ 
ulunii as helplhg ©queatora and eommunltle^ in their ^ffor^i 
to determine what kind of education Ameriearts will ne^^ in a 
global age in order| to be better and more effective citiijbfta 

. V Thia is surely a time of premise, ahd yet also a time-^ 
likely to be Increasingly confl^ct^iridden as we find our- ' 
selves more closely interconnected with others: in matters' 
which affect directly almost every aspect of our lives, - 

We have begun to\identify soma of the goals and objec* 
tives schools may want to consider and how these can fit 
existing currlcular fieeds and. concerns of local communities* 

We thought it would be useful to offer preliminaryi 
tentatlvei and experimental answers to. the questions people 
have raised* As we learn more-, -from our work and from you-- 
we will reshape some* of the answers and some of the que's- 
tionsj and raise some new ones* . « . j / 

Questions and answers like these , can point direqtibns - 
but do not provide the tools we will need to do the job^*- 
the goal^statementSp needs , assessment instruments, or 
student materials* Those at work in^ the f^eld-* teachers i 
curriculum directors / administrators i concerned parents 
are the ones best able to develop these tools and^^^^^^ 
oup^e^ucational institutions. Our efforts here are prima- 
rii)^ answers useful to tho different auaiences which com^ 
prise these groupsy We hope that *these answers will help 
develop a- better uriaerstinding of what it is we - re talking 
about*. In turn^ this will engage more people in the 'task* 

We solicit your help . i Do any of these questions or - 
answers help you? Do you \ have alternative answers? Or 
additional questions? Pei^haps you find some of our answers 
confusing* We hope hot| but we must rely oh those of you , 
on the front line to tell lis what ^s h what you / 

need to buttress your efforts/ We solicit yo 
will use it to reshape and Vedevelop this ^ set of questions V 
and answers. ^ 



GLOBAL PERSPECTlVESi SOME QUESTION?- AND ANSWERS 



What is a global perspeetiv© anyway? And can\you 
show-me someone whio has one? 

Look, I'm a \gchool administrator ahd I to deal 

wjith citlEins who hold a wide variety, of views . 
How do i answer i£ l*m asked if globai pferapective 
means global citizenship? v 



You know, people expect the schools to do every- f 

Gcbpt the value of a global 
lly dependent on the sehools to 



tiding, fiven lf* I aGcbpt the value of a global 
outlook, are /w^ rea 
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produce it? 



At^ a member of the school boards I - m only too aware 
of the problems that local communities face' these 
days. Money is short, - Jobs are short. v We^ve got 
all kinds of things that^ need pur attention right 
here in this country.* So my question is- -Does / 
■ * educatihg for a global perspective help us in solv- 
ing our dprnestic \problems7 . ^ 

In pur^ school , , a,s I am siit § in mos t others , one 
major ^pressure is to provide good, solid, bmsic^ 
educailQn/ .Cjan we meet^this need if we Stress 
J globiil perspectives? /^ Z 



This sounds llkA pretty complex stuffv Is is. some- 
thipg.you qould tedch to olementary school studants? 
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I^m a curriculum director. Would you tell me how 
self- knowing is connected with global perspectives 
and where they fit in the curriculum? 
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'"tjilf . Klgh "scheoi has had an international relatiofti- 
'eaurse since, the 1950s artd every yeftr w« -conduct - i 
a modol UN session. So aren't we already doing ; 
global perspectiyes? \ • v ''y^-i 

i'teaeh language arts &nd, have my hands full heip- 
ing -poor readers and clumsy writers . How does a 

global view help a kid who can|t comprehend what 
e reads or write what ho moans? 



I teach scienca irt the inlddlo gr.ados. . That mo 
spme pretty basic stuff about how nature works , 
How' do you add a ''global" dimonsion to that? 



Thei'e's presstire in thls state to be very explicit 
aijout Educational goals and very detailed about 
how we intend to measure student progress, ^. 
global pe^pective approach fit into this pr«ess7 



r-- -'^^^r^?^:r-l$r^•:•-- 
.-4 = J. ..,v.-^^i=^.j*.,.-. 
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I'm a school principal 
approach, I'd like to 



with interests m a g 
get some *of the touchers 
interested/ too* But thoTe* s no moiaey for work- 
shops; What can'you aiiggast that;might get ub 
n^oving? J ^ ' 



■ Where would you suggest we turn to find' he 1 
resojirces? ' 
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These questions anri their answers were Initially 
drafted by Robert G. Hanvey and edited, and in some 
cases reworked/ by the Center for Globa:! Perspectlyos^ 
under a gr^rtt from the National Bridowment for the 
Humanities. 'vTHe questions and answers which follow 
are the Gender's efforts to soWcit your response 
and are not necessarily a reflection* of the author's 
original view^ nOT do they represent the position of 
thd National Endowment for th^ Humanitiesf^ 




WHAT IS A GLOBAL PERSPEcriVE 
. ANYWAY? AND CAN YOU SHOW ME ! 
SOMEONE WHO HAS ONE? 



^ V The answor to the &ocond question Is oasior than 

the first. I£ you want to see someone who has f global 
erspoctlve, look around you. Or into a mlTrort Almost 
everyono la a contomporary sodloty has somo olontDnts^ of 
a global porspectlve. 1$ may not be In a large measure, 
but itr a. difficult to oscapo entirely tho affects of one 
milieu--and ours has beGome sufprlsingiy global. 

The aspects wcj're talking about are ossentially 
cognitivo- -what people know, how they concolve things, 
how they talk about them, how they explain th^mi We 
breathe these in, as unconscious 'of th^em as |he gases wo 
fllte'r though our iungs- -and we make thorn a part of us. 



Considdr the differenco between oursolves and our 
arents : 1^ 

We arc exposOd to a much larger volume of inform 
mation about events/ liVing conditions, natural 
phenomenaj, porson&li ties beyond our own bordoi*^^; 
and the inforrnation is ali^ost instantaneous , so 
that we have tho impression o£ boing **in" on 
what's happening, participants of *a sort. 

We travel more often outside our own country, 
and aithough such travel may sofnetimos confirm 
j rather than alter out stereotypes, we aro gcn- 
orally more 'Vorldly,*' more concretely aware 
.that our fellow huirtaris have worked out w«iyB of 
living with which they are comfortable, ways , 
vary different from our own| so we Have a higher 
levQl q£ aultupal undeiwtanM 



W© httV# fali^ly ftophiitlcflited Ideas abolt hoW the 
Wofl'd worHs i ttbfaut how intefconnGctod t hlngs at## 7 
We reallt© ihat ©conomie f rpblems In oh© domitry tati 
Cause economic problems In other countri^sj that food ■ 
and oil are riot juit commoditlas but political 
indtrumenti; that labor markets are no long0r. national j . 
and that corporatipiis^ In their global search for 
lower costSj ard the sig.ni£lcant migrants of our times. 
%o may not always liko the w^ the world works , bwt 
we are beginning to UnderstaiW Its dynam{d0. 

We are constantly exposed to language that labi^s 
thlngB hs.w6rld-rolatdd->t,here is the y^fJrf foo* / 
crisis or the yorW populatd^n^^^e^ wdptd 
Qftorgy crunch* ; If you! re In buslnbas, *the^e*5 a 
ij^i*ii marT<ct: waiting out there ivif you*re a sports 
fan therd arc y^rM champlontfhips and world toQQtd$ 
to koop updated on; ftltogetheT there aro continual * 
romindpi^s in our languag^o p In our tingui&iia 
aatBgoriGB , of the world-ness Of thtags *^ 

Wo aro also okposed, at a much hl|hcr level thartl our 
grandparents or parents, , to an image of oursalvts 
human, as belonging to mankind, as a resident not 
onily of a country but of the earth* It is not ' 
facetious to point out that a whole Star Trek gGneratlon 
-has grown up aware of us (humans) against th^m 
(Klingons)p and it is not coincidental that this same 
generation has seen astromiuts takingja '^step for, 
mankind," iThc romantic vision, of earth as home Itos 
been a powerful part of the environmental movement-'* 
and if earth is home,, then all who inhabit It are , 
family. So there is a heightened sohse of our human 
id&n ti ty , « ' 

Because we are aware of how subtly things intorctonncct . 
and ramify 3 wc arc more ddlibcratc and sophist icated - 
in our daainion making,^ New knowledge has opened " now 
choices, but it has alsp brought a new leVel of 
Vosppns ibili ty * Wo arc more likely than our 
pVedecessors to feel J=n obligation to \stinmtc tho 
impact if our actions on far-off others and on \ 
future gcriorations. 

_ ■ • 

Those new sensitivities are not fully integrated nor 
tlicy avonly distribbtDd in the population* But they 
.^developing,, Acting together like potent chomlcnls , 
hoy make up important part's df onft definition of a 
lobal porHpcctive: - ' 



it is Marked by f^latiVely high levtls^bf 
atttntlon to condltltfnEj happenings i md ■ - 

divtli^ffleiits pldnet^wlde Cth© fltfn*} and by 
' sertsltivlty to, InteraGtionB and consaquoncos ^ 
(tht $y$tm)» ' = 

Sinc# it involves incraased cone of the 

Intimate Tela tlonships of self, humankind^ and ' 
biosphor^t it m^ay iBad to a somewhat amplified 
sonpe of petsonal identity and to Bomewnat moro 
fosponslblG decision- tnpklngt . 

■ 

WHAT ARE YOU PUSHING FOR AND ¥\m/ 

Plrst, brtttr^£finitloni gehoela Cftft pl»^ a ii©r# 
important ror©"Tii preparing our chlldron for the^'futuro* 
Such definitions, of course, aro always unfinished 
business. The above might be catlod our Mark I, first* 
genoratlort definition. tt remains central to our thinking 
but^ ^as we haVe continued, to pu^ile about vrhat We mom by 
a global perspective, the need for nddl tlonal defini tlon.i 
becomes clear. The need doViVoS from aiir^ideas about 
what we are trying to accomplish and from our partldular 
^orientation i 

We are attempting to demonstrate the importance and 
practicality of global perspectivds oducation in 
procolleglato school4ng. And we describe our particular 
approach as hmaikiMAic. Why docs that push m to 
'additional dcCinitianB? Partly hccHy^o If wo argue that 
the schools should be in the glohar perapoctives businoss 
we have to be prepared to show that the schools have a 
r^pocial contribution to make* We think ^they do* They 
can oncouraKO and t rengthen and focu5 the 90ns I tivi tl 05 ^ 
described in the Mark 1 definition 1 And they can 
:^trengthen or add a humaniritic dimensiort which miiy be 
weak or lacking in nomo versions of a global por^pectlvoi 
For example, an Investor, a wheat fntmor, a union ^ 
official may have outlooks that moot th© criterla.^f tho 
first-generation dofinitioa/ All may be alert in a very 
fodu^ed way to cond i t lon^ and events oHewh^re in the 
world that affect their own intcr^stB, and may be quite 
sophisticated about how key parts of the world system 



IflCftfKti*^ ..Tht Jlni?es^or aay note that thi Ifldustriai 

:L^.. : ..,..Jlmm% 9f%Mitd ifintar In the U,S, slotf the Je*«n(l 

tot cojppef mnd thu» i*educ« world prices for that ; • l 

comoAitf,' tht Ifhsit f«rm«r mf try to Judge the. iff«et» 
of tho WBttthef dn the Ruislan ifhtftt tvop because thm 
will iffeet ttaln pricei. The union official **itl tfy 
to keep sbreast of trade negotlfttlohi with JapUft 
bectuse the dOMertic Manufacture of ttlevislofi sets is 
affected « and that in turn may mean fewer or iftore jobs 
for the pedple in the union. 

These are important ancl Vrtlld raanlfestitloni of 
globallx oflented outlooks. There nre surely hundredst 
If not thousands^ of othtrf which corftfibute to the 
composite global perBpectlves now developing lit liddern 
populations* But there ar^ other dipensioni which 
feel should b0 part of ah odueated global pefsptctlFt*. . 
imong them a te^pnct for and concern for the hufnari 
spoGiOff a!» a whole, for tho interwov&n^ future of Belt/ 
. ^pcjclos/pliin^t » This l5 a part of what we mean by 

f ^ ■■ ■ - 

Hq thc?re fife more definitions como, definitions 
that feflect the humanlBtlc approach we feel approprliite 
to an f'dtdo it^d'giobhl porspGcttv^. Hang In there. 
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LOOK, Vn A SCiWL AWINWRATOR 
m i Hm TO DEAL WITH CITIZENS; 
m fK)LD A WIDE VARIETY OF VIEWS. 
WW DO I AflS)€R IF I'R ASKED IF 
GLOBAL PERSPECTIVE HEANS GLOWL 
CITIZENSHIP?. 

'.iJ j 
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Citizenship is a Idgal rflatus -in a pollfital commuiiltyM 
Thorp 1^ no world pniiiical community ^ There, flre not even; 
rogional potiticiii commuri 1 1 1 os . Tha nurapoftn: liconorti c 
Community (which American-^ c^^iJ the tommon Mflrket)/ 
rcpr€!5ion t?i an attc^mpl to achiffcvG economic Integration 
^nii coorcJlnflft inn with, ^nre pot^^nt 'for |iolitic^l 

in tegral Ion dow?i the roatl i, lUit the JLL,C'. hayin|r 
.grant cl i f f i cul t } even in the* ncononiic rcaln, Poliflcal 
communitv nt t hq ;rc}n^>^^^ ^ level (nf of f ; pol it icftl 
copimuTiltv fir th<* war hi l.r^vrl H ^yrolv ^nre d i f^t ant s t i 11 , 

_ . .. ^ y . ^ ^ .. . ^ . ... ., _ _ . .. .. . 

to ho for /thn df:^Vf^lopment of a g loha I porf^pcct ive i% 
tiof to ho for ^Ihc dcvc top"^rnt of q wnrld political ^ 
communitv. ft rilnplv to uri^ue Tor fhf ndv^uitage*? of 
^ broader, mrk ptHifound vlow of iiur v<^§ / on pliin^t : / 

knoKlcdK^ vihuuf ntir n^iturti ^ifid I tun ^ ion iin Inifnfinn ^ 4 t lio 
po^^s n»j> < nn:^fM|Uf:nc nf ntir AMinns^ ^nd the ilyn^inuc- 
at the ^.h>nic«il and iMolii^real onVl ronmrntn * i> not 
cnntingrAvt lut n?^r Unr^^ it inr^vitHhly Ivml rn a wnrld 

Hut wc? don't Hi^Fi 10, •nipffJ.y rt fnctlo; 'itnsw^r. Thor^'fM 
nn <^ur*^finn f h^f^;^ n ry«?r y fhcr^ H « .^og^n^f 

the? popu I lit i <m, k^il li i3 miid^ nn x iou^ v hv tormn lilte^ 
'*kIoM1 i Of tflf^^. p<^c^pj^ , ; ^Mich t c^rmn ' 'Cof^ j urr up 
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their Wfi itHiH, Thfrr ire rt ally tWo i^llusionB r ^ 
eawbrnid InJthat fe«r. Ont It tf^ftt a #orld stAt* if - 
immin^ne. The other Is that n^tiians hftv^ full^contf^l 
of their af lalra at th^ pftfs«nt tlitie. . Irdnlcallyi 
a gldbal .p<§jrsp©ctlve is liktly to, give the natlOttf that 
poiiess it btttttr and i*t?6r corttfol of their 4f£alri 
than th©y now eniby* 80I f** irttar^i^ is not undormifsid 
by ttcognlEing tne factjara thflt are operating in 4 ^ 
situation* Global perspectives ihcrease awafenasi of^ 
the facitoTs ,. forces r and dynattilcs that tnatter to th6 
Actors on the glo^h§l stages p#cliiona can thus takfr - 
atcount of connections and consaqutnGei ,that Were - 
hitherto ignored* This can wor^ to the benefit of thd 
soil ^ one -B own group and--hccausc the/ interconnections 
are reaJ^pe^ple everywhere. 
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YOU KNOW. PEOPLt EXPECT THE 
SCHOOL^ TO DO EVERYTHING. EVEN 
IF l ACCEPT THE VALUE OF A 
'GLOBAL OUTLOOK/ ARE^ REALLY 
DEPENDENT ON THE SCHOOLS TO 
PRODUCE IT? ■ > ' ■ 

NOj we are 'not dependent on the schools. Even if the 
schools ignore entirely the developments in knowledge, 
attitudes,, and sensitivities that are contributing to 

\- the ^mergancje of a global perspective, those developments 
will continue. But the schools seldom stay aloof from 

■ the important njovements of the times and frequently pla^ 
at least a minor role* In this instance there is a 
Significant role that the schools aan play, one that no 
other agency or institution of the society will. We 
hope, that the schoolp will choose t© pl^y It. 

Lot us suppose, though, that the schools do not. 
Are there others who can do tho kind of job needed?. 
Who and what are these other actors and factors? 

The mass modia are surely among the more important, 
especially if coupled with some specific sector of 
popular culture. For example, telovlsion ■♦^ sports can 
attract the attention of ^Lundreds of millions worldwide 
and thus create wovld athletes, personalities ^who^ have 
devoted fans worldwide. This fan-do^ frequently 
Ighores not only'borders but Ideologies. Nadia Cpmanechi, 
the young Rumanian gymnast, is admired by people who 
abhore the poll tical system o^ her country. And television 
is not the. only communications' medium with this power. 
Radio and the recording industry ^ also have a. history of 
creating world celebrities- - from opera stars to hard rock. 
The increase in the number, the visibility, and the 
influence of such personalities is undoubted and this 
development must be considered a factor in. the emergence 
of a global perspoctivo. ' 

■ ' ' . ■ 13 ' 

■ .* - 10 - 




' Tburisin is another factor. It is not an evenly 
distributed pHenomerion, either in terms of who travels- 
or where they traverp but it is a fabtor* And; It's ^ 
growing. In 19S5 slightly over 1 million Americans 
^traveled abroad. By 1973 the figure was almost 7 
million^ Taking population growth into account, that's 
a fivefold increase. f ^ " 

there arcsome less obvious but possibly more potent 
factors. Science is a worldwide culture, continually 
reinforced by ^exchange o'f scientific information. 
Essentially a way of knowing, it is subscribed to by 
people everywherte. technology also "travels. Machines 
are not just hard metal. They depend on particular' \ 
kinds of attitudes , skills , and social prganl^ation^ - 
and these invisible things are bonded to them. For 
example, you don't buy just a fertilizer plant ./Along 
with that plant ^omes a commitment to energy-intensive 
production .and a lot of other values* 

One of the things you get when you start unpacking 
that fertilizer plant is a managerial commitment to 
cost-benefit analysis. At the corporate level that 
means only being sensitive and precise about figuring 
costs and benefits for the company itself. But the 
fascinating thing is that the germ of that idea has 
escaped its original setting and is now loose in the' 
world. And people arc now increasirigly sensitive not 
just to economic costs and benefits ^but 'to wider social 
costs and benefits,^ In our own country it can moan tha"^ 
you don't build that dam or that power plant until your 
ienvironmental impact statement has been filed and approved 
This is an entirely new level of concern for consequences' 
and it forces new equations on all of us. We see this 
sensitivity to consequences as a crucial element in a 
global porspoctive, . 

Then there is the expansion of higher oducatlon, 
Cyerywhere, nations are soolng to it that more and more 
df their citizens are exposed to advanced schooling, 
often for reasons of oconomic- devol^pmon4:^--^ut-^ 
there are unintended outc-omes. The educated, ovon those 
most speciallzedj have had at least a little contact with 
ideas that come from everywhere. Thei*r horizons Tiave 
been widened , 



O.K. GIVE ME ONE SHORT EXAMPLE OF WHAT A SCHOOL CAN DO. 

School? are already doing a lot and they can do more. 
The part lieed not be large arid a particular school or 
systein can be fj.exlble how it chooses to play it. 
Thus, While it's difficult to weigh the relative influence 
of achpQls and media it can probably be argued that the ^ 
media are at least as important art educative force as 
formal schdoling , That can become a .deliberately ^ considered 
fsictor in instructional planning, t > 

A school might, for example, take- this position r 
television, radio, and newspapers are very dramatic and 
forceful in bringing crises and disasters and other; 
extraordinary ^happenings to our attention, ^at , they 
usually 'don* t do is to .put the event into • any larger 
framework. The result is that peoplie know thit something 
'happened but not much else* In rushing a story out, the 
medta seldom have time for thoughtful consl'deTation of the 
larger setting, of the complex reasons and consequences. 
It's as if one were to report the toppling of a single 
tree and ignore the fact that the forest is infested with 
a plague that threatens to wipe out -every tree* . ^ \ 

Sinte that-s the way the media fpperate , the schools 
can provide the balance and thoughtfulness that will 
otherwise be missing. The media may report an earthquake, 
an awesome disaster, citing the body count that media 
people seem addicted to. The school could start with that 
attentlon^getter , and then explore what earthquakes reveal 
about the structure of the planet (in science classes) , ^ 
how people in various societies have adapted to the risk 
of earthq.uakes (social studies), and how people in various, 
societies have expressed their ifeelings and beliefs about 
such disasters in myth, folktales, and art (humanities) . 

If a school consciously plans to i^se events reported 
by the media as starting points for the sustained 
examination of „how., the physical planet works and o£ the ^ 
diverse and ingenious ways in which humans adapit to the 
'exigencies of their environments, that's doing what schools 
do best. And it's a clear contribution to the development 
.of.j..^glabal=4parsp^cMve..-.....-^-.^ 

But this doesn-t have to be a- disaster-oriented program. 
The media present a profusion of ^'.starting points," It ' 
might bo a Peanuts cartoon, many of which are really highly 
distilled essays. Here again, though, the media provide no 

■ ■ ^ 




eOtttihuity or iTame-work*^| disconnected 
ijisights, at btest*; These can pose profound questions ^ < 
which deserve sustained attentton, that's something the 
■'school -can coffer ^ 'r" v . "^•'■^ 'V;;',' z^; 

\ A pi ann^ role of complement^ not . 

nacessarily a. major eriterpris take a minor ; ^ 

foWj B.g*> pointing out to students examples of unconsc 
pTovinciallsm in televisions newspapers etc* One instance 
islthe way that weatR^r is reported on television, .with , 
coimnentary and a ma^ that Is cut off at the national 
ybrilers* And yet weather elsewhere in the world miy be 
almost as significant econofCicaliy as ;that within the - > . 
continental United States; World matikels for bur f arm ■ ; 
products can be affected^ as well as consumer prices for 
certain commodities and the jieed for foreign aid. The ^ 
worldfs weather is our weather,, the consequences of that 
\feather ripple out and affect us. Yet the weather: map6 
on th5\ six o'clock news show block out the rest of the 
world Aact as if It isn't there. Just alerting students 
to this^ kind of thing will raise th-eir global consciousness 
a little. And every liMle bit helps.- 



AS A MEMBER OF THE SCHOOL BOARD. I'M ONLY TOO : 
AWARE OF THE- RROBLEMa THAT LOCAL COMMUNln|S FACE 
THESE'DAYS. MONEY IS SHORT. JOBS ARE SHOi^. ; 
WE'VE GOTMLL KINDS OF THINGS THAT NEED. OUR\ 
ATTENTION RIGHT HERE IN THIS COUNTY. SO MY KS- 
TION IS-DOES EDUCATING FOR A GLOBAL PERSPECT^E 
HELP US IN SOLVING OUR DOMESTIC PROBLEMS? 




H Nobody knows the amswer to that witj 
any certainty. We take the position 
that knowing how the world system works 

/helps anyone malce.wisar decisions*^ 
Otherwise, one acts in ignorance^ or at 
least. without deliberate consideration 
o£ the ways that things interconnect. 

There's no promise that particular 
^ domestic troubles will be eased i£ the 
next generatiort has a somewhat larger 
view, or takes actions based on very 
systematic analyses of all possitle / : 
consequences. But some problems may, be — 
averted, especially for succeeding 
generations. 

^ There's more to this idea of a global . 
^^perspective , however, than quickly 
improved decision making* We. may make 
better decisions ultimately because of 
a change, an enlianceinent , in how we view 
ourselves (out sel£-image)-as weXl as 
because of better information .and analyses , 
A global perspective appropriately achieved 
adds important dimensions to the person- v 
allJty^ One's other identities are not 
^minished by-an improved vision of the 
se^^^--«--^-4Iuman connected to other humans 
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■ ; by, act ^li and conwnon habitat sLnd, pqiiwip*l m 

biolof icai species * Does such a vision of the self 
/contribute to the solution. of iminediate local, regional, 
and national difficulties? It would be^presumptuous 
to argue strongly that it does. Yet over the lorig haul 
it may. Many of out jprobl©ms produce or originate In 
* conflicts * The predilection of humans for conflict i^^ 
' not 11 Ice ly to go away, but being culturat^ a^ we 
are-deyeloping a new level of ;cpns.6ipusneis^;a^^ 
theories to help explain its variations, te for 
managing it and reducing its effectsv^ Along with, 
institutional inventions^ a new awareness is emergirig. 
An aspect understanding is an enhanced and 

positive Image of, ourselves as humins and as cp art of a 
lirgeir human society inhabiting the^globe* T^ ^ 
have the .long-term effect of promoting /somewhat more ' 
cobperatidn among us, a willingness -to draw on many 
j cultures for answers to what we Ijave hithferto defined as 
ipcal problemV, a wilJllhgness;. to ishare our wh dreatlve 
S0lutions% The pool of human inventiveness ip large ' 
and rich* Ari^ improved vision of ourselves. as humans 
may encourage tfe to dr^v more freely on its resources. 
That could help US at the domestic level* ^ - . ; 
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IN OUR SCHOOL AS I AM SURE IN, ' 
MOST OTHERS, ONE MAJOR PRESSURE IS 
TO PROVIDE GOOD, SOLID.' BASIC EDU- 
CATION. CAN WE MEET THIS NEED. IF 
WE STRESS GLOBAL PERSPECTIVES? 



: / Are global perspactiyes basic? Let's consider ' 
briafly what we mean when we call something "basic*^ 
We imply .^hat It is a mlnimiim attainment i lass than \ 
which we will not accept^ presimablybefidyse it is , 
absolutely, required for effective individual functioning* \ 
Without it the individual is vulnerablep ^ a mercy of 

others or circumstaneep restricted in opportunity, cut 
off frojn resources available to others* 

There is' another ttieanlrig* Something ^is baaie if it 
is thf fir^t step in a procesSi the beginning of a devel^ 
opment that can proceed only if that phase is mastered. 
One must learn to opett an^ close a wrench at the begin- 
ning of the learning process that will eventually bring 
one to the proficiencies of the skilled mechaniCi 

■ _ " . . ^ ■ 

Something 'may also be basic if we ^lieve that its lack 
places the group (rather than only the individual) at a dis 
adv^tntage* An army, for example^ that had significant num- 
bers of front-line soldiers who could not shoot accurately 
might wall suffer difeat after defaat* The deficiencies 
of individuals affect the welfare of the group* In a 
national society individuals who lack certain "basics" 
may impose a serious cost on the whole society. 

Alright. A basic skill or understanding or outlook 
may ease the vulnerability of the individual, contribute 
to continued growth of that individual, or contribute to 
to the welfare of the group* Can it' be argued that 
global perspectives are basic in any of these senses? 
Most defliiitely. A global perspective is/not an" adorn- 
ment, 4 special way of looking at things, a way reserved 
for the foreign service and international corporations* 
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It is a functipilal Outlook appropriate for all cltl^eris. 
/Cdiisiaer this analogy We think 
5?aner^ to have a strong s6nse o£ h^ rights. This is 
not an empty ideal but intensely practical. The payoff V 
is every indixidual 's security and dignity- -and haraony 
within the society as a whole, \ 

Just as it is fuftctional for every ikdlvidual to have^^^a 
sense of human Tights it is also increasingly functional for 
every individual to have certain Qther sensitiviti^es that 
add up to what we are calling a^ global perspective, ^ohg 
these is a sense of connectedness to hiOTankind^^ 
take many forms. At the cpilscious, rational level it^^^ 
manifest itself as a recognition that the wpb of human ' 
intefaction is now so complete thatHhare are no purely 
Ifacal happenings • Anything that happens anywhere can , and 
probaibly Villf^affect us* Actions that we take cause rip- 
ples that spread out across the globe and into the future, 
deppsiting debris on the shores of our grandchildren's 
world, ^That sensitivity to far and future- consequences is 
a new development in human consciousness l ahs^cr in 
the repertoiife of our species. Is this kind of sehsltlvity 
"basic"? Yes, because without it individuals and whole 
sociaties are vulnerable, not aiert to the consequences of \ 
their- own or others * actions . With such a sensitivity we / 
are more deliberate, "far-seeing|-- thus wiser and poten* 
tially more humane. , 

There are other manifestations of the sense of connected^ 
"ness to humankind, . Some are very quiet, sUbliminar features 
of everyday life that are ratified by their invisible "natu-^ 
ralness*" Products come from everywhere* There is a rich 
trade in the expressive arts--in dance, mi^sic, cinema. Ideas 
about architecture flow frflim continent to continent. No 
country owns Its authors any longer. Classic and modern lit- 
erature moves easily across cultural frontiers. Health prac- 
tices are in ferment^ fed by scientific exchange and new 
respect .for traditional knowledge* Important sports events \ 
are beamed to television audiences that are continental - 
or hemispheric in scale. 

Such developments require no effort on the part of for- 
mal education, they take place, are legitimate features of 
the way the world now works. As suchp they are built into 
everyone *s conception of the natural arid appropriate. Yet, 
rrecognition of the self 's fundamental humanness, of the con- 
nections between the self and humankind are important aspects 
of what we mean by global parspectives , And we see^these . 
sensitivities not as specialized attainmehts , reserved for 
elitfes but as "basics" required for all because they are vital 
to the individual and the society. . 
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A perspective , ultimately, is something developed, 
*over a period of years, oftjbn withou-t ^intention. It 
^ becomes so profound a part (of the mind that -it is not 
felt. There are a thousand^ small events that go to 
foTm lt--and perhaps a fe^^ major Ones\ The edrlier^oner 
begins the better. Americansi for dxampl^, ar^ social- 
ized, in ways that produce a democratic perspective , We 
are taught particular attitudes tOHard authority, a 
reluctance to show deference. We are^taught that no one 
Is really .our superior ; regardless of differences in 
wealth, we are as good as tflte next guy. And so ort^. 
This is playground learning/ and street learning^ tele- 
vision learning as well as%lassTodm learnings And it 
starts young, very young. [' \ * 

It Is^, in a senses complex. But the young loarn 
complex ideaa extremely well, intuitively. They learn 
througli stories and situatijons , through commercials and 
other Rinds of propaganda, I If the ideas come in forms 
that are concrete and real \nd interesting, they learn* 

We have been devoloping model lessons that are 
, concrete and real and interosting* They have boon 

taught at all grade levels. Wo*ro still wording at it. 
, Join in. * * , . . . 
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I'M A CURRICULUM DIRECTOR, WOULD YOU TELL ME HOW 
SELF-*WING IS CONNECTED WITH GLOBAL PERSPEC- 
f IViS ANDlHERE THEY FIT IN THE CURRICULUM? 



We're going to answer that by talking about dol- 
phins and a Russian science fiction story. 

Imagine a class where the teacher reads aloud a 
short description of an incldei^ in which one of 
Jacques Cousteau's divers captures a young dolphin: 



He cradled the captiyei which^ 
weighed about twenty pounds in hAft 
arms. From below he saw a female 
that outweighed him, approaching 
rapidly. She was screaming* A 
twitter of unmistakable anguish 
sounded in his earst The diver did 
not know what to do* Ho Was under* 
watery and his hands were engagod in 
holding the ^aby that we had asked 
him to catchp while its mother or 
foster parent .was angrily upon him* 
The big dolphin didn't touch themt 
She passed under him, everywhere at 
once» filling the soa with criost 
The mothor seemed not to be threat- 
ening him but to be calling on the 
infant to come home and appealing 
to (the diver) to let it go. He 
couldn't stand it. Ho opened his 
arms. . ^and watched the mothor and 
baby sound with chirps of joy, 
(Jacques^Yves Coustoau^ 
The Living Saa, Harper- 
Row, 1963, pp. 126-127 O 
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Then there's discussion, particularly about how th# 
female dolphin bohavad, She didn't hurt the diver* Wi\y 
not? Was she programmed by hor instincts or did she i - 
dhaoee not to hurt him? The tancher raentions the work 
o£ the scientist John Lilly who* notes that although 
humans hurt dolphins, dolphins never hurt humans, Lilly 
believes that dolphins are not only at least as intel'- 
llgont as humans but may have a jnoro advanced ethical 
systein* 

But then there's the diver* He disobeyed instruc* 
tions and let the baby dolphin go. Why? Because, '*ho 
couldn't stand it," .What does this say about humans? 

Turn -now to another Imagiijary class that has bodn 
reading a science fiction story titled "Human Frailty/' 
This Russian story tolls of a disaster in space. A metc^ 
orite damages a small spaceshipp and the two occupants 
a-pc cast out of the 'ship , temporarily safe^in their 
suits but rapidly moving away from tho^ship and each 
other. Each has a radlobeacon which will help an auto- 
matic rescue vehicle from the ship locate. them/ The 
cytch is that there is only one undamaged .rescue vehicle 
and so only one of the two as tronauts can be saved* The 
ship's computer "decides" to save the commander because 
the compater is programmed to whatever is niost likoly 
to ensure the success of the mission. But the ship's ' 
commander turns off his radiobeaconi forcing the rescue 
Vehicle to ,^ave this other astronautt This act of ^elf^'; 
sacrifice is viewed by the computer as an instance of j 
"human frailty," ' 

The students ponder this. Was the commander's act 
weak or was it strong? What rule was the computo^r £ol^ 
lowing? What rule was the commander following? Which 
rule do you prefer? What are the consequencoB of eaci? 
rule? What would you have dontf If you were thtf coinjiiander? 

Where do you teach such lessons in the ^curriculum? 
Weill perhaps the dolphin lesson is scionco, nn .oxample 
of animal bohavipr or maternal behavior in another 
species. But of course it is also an axample of humiin 
behavior , And the space di so st or lesson - ^pe rliaps 
that is something for language arts, an Illustration of 
ways in which writers use flctionnl situations to poso 
important cjuestlons or convey their own beliefs, - 

But these lesions nre susceptible to mnny uses, Tut 
them together and you can raise runclamcntal questionrf 




about what human beings are like*. Ilufflans arc quite 
eapafele of Aoing whit thty want to with dolphinst ^ 
They can kill them, however rcgretfuily. In tuna nots; 
they can capture them for study atid exhibition. But 
huiJians arc also capable of deciding nat to do these 
things . 

Dolphin behavior relative to huinans throws another 
light on what humans are. likOt We have a^symcd that ^e 
weta the superior species, We have ttie power, at least 
in our own environfaent. Yet when we nre vulnerable, in 
the dolphin's envl ronmen t the dolphin do not hurt us. 
Could it he that — ethical ly — we nrejfiot^the 5iipaTiar 

speclca? ' 

* * . " ■ ' 

: The "huinQn frnilty" losson nlso tenches us some 
things about hunans. Like the diver who . overrode his 
instructions and let the baby dolphin go, the comnandcr 
overrode the coinputcr to save a ccmradc . The dls'ef and 
the commnoder both fni led in thoir missions. And yet 
each seemod to achieve a triumph of sorts. Thcrfe in i' 
caring, compasriion, sacrifice which in theso- talos 
overcome the dutifui following of ini truf ti ons . Neither 
story forcer, ur. to conclude that nil humans will behave 
ns did the diver and the connander; all we lenrn is that 
it is within the human range of behavior to act as thfi-y 

did. ■ ■■ , 

WHAT DOES ALL OF THIS HAVE TO DO WITH GLOBAL PERSPECTIVES 
IN THE CURRICULUM? 

We believe that an important ai^pect gf an dduented 
global perj;pectivr U what We call knowinRvObout -humane;. 
We $oe this an erinentinlly inseparable f rom ^***el f -knowing 
and for that matter from knowing ahout the planet ahd 
the other living species that Inhabit it, ih^re i^'m 
special curriculum for knowlng-about OuiwanH , It i^Cnot 
Ui'K nocla^ studlen. .^Sciehce cpntrlbute^ . ^ I.l torature 
CD^Kr ibute-, , Knowing ^at^out -humans in not an a'gc-grjuded 
en^erprl^e. We are already wlie when /we come to, school 
for the first time. The tVIck^i^ t^) keep the wlr^iloni 
growing praani<yal f i/ (i f you ' U pardon the term)i;ra ther 
than mechanically* '■ ^ 

lUlucatlng Jar . ihi n dimen^rlon oCm global pr i^-jprc tl ve 
doeiMiot requn e n ^ped a 1 cuurne, o v additional \c^h^oi\^\ 



H/^hlng needs to bo addod In terms of materials or time 

^sion rtiuat bo sharp enough to identify opportunities In 
wkat is^ ^Iraiidy being tiiight, to connoct up lessons that 
are now disconnocted nnd. find new irtcanin^s in th^* . ^ 

• It might mean noinochiUg »«s^' siinplo. saying to one 's 
colloaguos^ "Lookr if /^liyt iiRic during the yenr you^re ^ 
going ta .^0 doiirtg any lossons that might throw a JlA ttife 
light on hiittan generosity or Jilt^Uisfn OT s&lf -saftgrif l^i^ 
(to use the oxninpla discussed above), let^s 'keep each 
other irtformad. Maybe sc can work something out ^ 
toiicther,*' Or it might mertn doing sortd collaborative > 
planning of a vofy itystematic sorti trying to figure out 
what* 5 worth knowing about humans and determining what 
various ^ubjectr. or ficUiff could most Ufvefully contribute* 

Suppose that an elementary sch^l faculty decided to 
^ake knowlng*al¥6ut'humftns n major goal for the school 'i? 
progr^m^^and ^jelected n% a -narrower exprennion of that , the 
/idea that husnanf. can make cholcos (as did the diver arid 
the coMander). The art teacher could devise sogie lessons 
that ra\realed to studentLi the succession of choices they 
were ^aKing as they p^roduced n 'drawing and ptfflmps ev^n;. . 
that innovation can consist of just ono ufw:opgatt?d 
choice*-as A result the t:hoiee5 that follow are led in 
fresh directions. The languago arts program might sh^Ow 
that although there are convent ional rules for writing 
a s<:^ntence there are nonetheless choices and opfior tuni t ies 
for cie^r ^nd beautiful e^pf^sslon At eva^y ^tep along 
the way. The sciertce teaclter tuight set up some sltu/itions 
that would demonst rate hoi^i what wa know ahoujE the natural 
world can affect our dec ui ions/ In Social studies ^lere ' 
could be, s ii^y,l^tt ioni. that wou ld explore the c6n*iequences . 
of decisions^ perhaps even consequences that roiiched far, , 
into the future, ' It ^wouJU not bo out of order in itny of 
these contexts to discuss how on^^ judges whether a ' 
particular cholco is ii good one in talking about social 

policy choices p a fair ono* Fairness is an idea that is 
well tuider;^KoOi! by the very young* 

Adfflttted^y. knc^wtng-abaut -humans, as ;cholce-mRkers ^ 
does not o^^baust the nrrfiy of huituin trai ts ^ b^t it's an 
impor tan t -^itlfltleiMttand (ug * tn our view, to pur sue siich a 
theme would be a p roiluc t i and possibly even exciting ^ 
step* a significant con tr i^iu t ioix to the developinent of 
an educated global perspec,t I vt^. ; ^ 



OUR HIGH SCHOOL HAS HAD AN INTER- 
NATIO^L RECATIONS COURSE SINCE 
THE 195QS AND EVERY YEAR: WE CON- 
DUCT A MODEL UN SESSION. SO 
AREN'T If ALR^DY DOING GLOBAL 
PERSPEClIVES? ' 




' ^ . Anfinterniltionfil relations course and a model UN 
mvyhf;iri%od qual i£v as '' International education, " 

hctwuon ipternational cdi^a- 
f^^^^y^l cdiicntion t a glohal perspective. Graph;^ 
the diritinct Ion lookn llko this:* 



FtSfuctif ion 
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We heed .to stretch boydnd wlieto wo are to oncoutag^o 
schobls to add a jdmcirisioji to th©lr sense of pUJptfg€» 
to^^^iA^V hoyi 0p^pu paPi of th© school progrdn can 
cbjit^tuto to th0 cnattncement of ,a global Tporapective 
in'^lho students ^^ow boing educatod. The couTsoa aiid 
^ttetlvlUt^ that afe typicully categorized as globftl 
Agpductktion ate a critlcjal part of tnat overall effof^ 
|fthey Include world cultures coursoa i area atuiiofii 
t^ internatioriiti relations, and spoclal prograins foQUslng 
oh crises, such as world hunger, httmari rights isBUDSf 
the Qajl^^f the Third Wia rid for a new economic order, 
the lav of tho seas, and wor 14 onvironrnontal prcbleniS 
sueh as oicnb dopletion, etc* Thoy could also Include 
'the of forts ' of wiiola communities to ta^e stock*Qf their 
rolationships \;ith other ports of tho vorld-"tho pTimary 
model being the Columbus in tho World/ The World in 
Columbiis ptogrann of the Merahon Conter of , Ohio Stat© 
Univorsity . 

- The CeiiteT.^has boon deeply Involved In global cduca-- 
t ion and strongly supports it. Without these olanients 
i^ would hd irnposslble to educAto our studonts to bo 
battot^ icitiEons, able to mako batter decisions In this 
global ago. But iVo need to look boyond where, ve are 
to educate for a global perspactivo^ For ona thing, 
the courses and activltios ordinarily tagged a^ '•global^' 
tend to fall within tho social studios domain. ^ Our view 
is that global pofspoctlyes oducation properly invdlvos 
the whplD^ curriculum and wo emphasize the "who le^V factor 
The effort itself will be most . successful and most 
functional if it Is not the spqcialiEod entorprlso of 
one field or discipline. 
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I tEAdH WNGUME ARTS AND 
HAVE MY HANDS POLL HELPINSy 
POOR READERS' AND CLUHSr 
WRITERS. HOW DOES A SL.OBAL 
VIEW HELP A KID WHO CAN 'T 
COMPREHEND WHAT HE READS OR 
WRITE WHAT HE MEANS?/ 
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The conc&m DYer basic ^klxiB il^sg^i&Uj ind pt 
It^s also 'related; to. what vo said ©ayliet atdut "basic 
education*.*' Although thflt, irelat Idrishlp doosn* t provide 
U5 with any magic' solutiori& j it does ii^^ whpro 
some areas of emphasis nilglit be* ^ rhat is^ the desired 
skills are nioro llKely to bd learned when stude 
writing and reading about things that truly rtiattor to 
them. And untd^rs tanding the s&lf ts ofto ;o£ thai© things : 
/that mattors. Any skill or activity that helps yomg ' . 
people .proye and shap^ that id&a of rself is lilcely to^^^^^^^^^^" ; " 
be seen a^ imptortant . Uiiderstandlag oaoself in rolation 
to. the. community^ the nation, and the world, can also 
be , important. 

Of course, thia ia another. way of saying that the *> 
oaHt0nt of.roading and WTttlug activltios Is contral. 
Itvs not a new argument| bat it is one wo tend to Ids© 
sight of in our search for tfjcarclses that offer soniG 
proof of measurable iniprovajftent # Bruno Battelheiin offers 
us a remindor of the vital role of content , and ^/hat he . 
says 'dan readily be cxtondod beyond the eatly learning 
yoars- ' ■ \ , ' ■ ' • '-■■'y ' 

bocanie defeply dissatisfiad with much 
of the literntwro intended to develop the ' v 
chil^d's mind and parson^lity, bedause it fails 
to stlmulato' and nurture those resources hd 
needs most in order to cope with his difficult 
= .innor problQjns. The pr^?- primers and piriniers 
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fto^^^ K« is .taught to read ill school , 

' at€i M to teach the iiocesiaty skills 

iTr&ipectdve of mtanln^. The otari^halining^ 
btiik^df th© test of 50-UlLed '*chlldren*s 
lltaratttf^'V flttompts to ^ntoTtalri Oi* to ' 
inform* OT bflthi ' But no it of tli©s6 booJks ; 
At© fl« $h€llow in substaijfc© that llttio 
can gflinM Etom theJa* The acquisition 
of skdllSi iiicludlhg the ability to road, 
becomas dcvalued/when whflt one has loarned 
' to k'e^d adds nothing of impiOTtance to one 'a 
\, lifo. ■ ^ :i ■ , \ ■ ■ • 



If vfe use a ISSOb view of w^hat , learning about th© ; 
'world meanai then .global jp&r jpaetives wuld seam to 
carry tli0 leatm i farthe r f r ort tihos o y 1 tal inher concferiia 
that wake up his ov her e^cpoTience* But, as wo have 
seeii/ la today's World the iuiH^rstanding of self Is/ ^ , 
inaxtrlcably bound up in mdorstflndlng the larger world, 
Thus, Qontemt that helps to make eanse out of the world and 
one's place in it adds soni^tiliiig of crudial Importanct 
to ono's life . '" * 

So hQ\i do^s this holp a teacher prossad to teach 
basic skills of reading and t^rl ting? Is it reasonable 
to expect such a teacher^ to ^xert any effort on behalf 
of sQlf-know^ledg^ and ot'her such Intangibles? Wp thlnlc 
there is a stroag^ double-edsed argumant for doing so* . 
One edgo of tJie atguinent , as w©*ve stated, is that the 
dosired skills will be learned more readily. in the cout 
text of reading and /writing ^bout things truly 
mattor. Tho other odgfe of the arguinent Is that learning 
to read and write Is not an ^mpty e^carclse. These skills 
have USDS. Ccmplying vith the pstporwork domands of 
gov^rnmont and employer aro among them, but the venerable 
argumont for literacy is still perfoctly v^alidt' Th^ 
roador gains access to the wJsdoni of a hundred gonerationa 
and a thousand ctilturqs. In modern^ olectronic soei^ti^s 
people ^hc can* t or don - 1 re^d seem to be 'doomed to a 
world vioH that Is defined by sportscasters , newscasters , 
beer and deodoraTit ccmmorctals, soap^ operas, and lame , 
shovrs . This is, of cours©, of great concern to those who 
ntnst teach the bsislc skills p£ conmunlcationi because 
these to ache rs are also custbdians of a significant litera- 
ture that has substantive raJu^^ lbs own right, : Orie_of 
the most impgrtdnt purposes of the skills is to glv^e; entry 
to that literatuire. . , 
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J TEACH mtmt IN THE MIDDLE GRAIES. THAT 
mmS S&flE PRETTY BASIC STUFF ABOUT HOW , • 
NATURE «S. HOWP YOU ADD A "CLOBAL" 
DIMENSION TO THAT? 



haHway zhetm. Sciariq.e is\ Intrliislcelly 
global . And thero are soma ap^edal 
thliigs you c^n 60. L©t*s statt Vttji an 
e3CMpl0 frort that '■basic ^tiiff about , 
hoyi nature v^orksJ* 



water and pvts it fisid^ ha i^ilght notice 
that day by day tho container 
arW Less mt^t in it/ That's 
naty tiling gnd it do&an*t tak 
scientist to rtotice it , And, 
take a sciont la ttd speculate 
roasons for the dlssppearano'e 



ait ^fdi- 

it d&©5iiVt 
atqut^ the 
of the 



watet- (although it doos require a dir* 



talti m6$sure of cutiosity) 
little people vho cpnio in the 



^ayb& thfr 
night are 



slalcirig : their thirst. Possibly. . Ot 
someona is secretly removing small 
amounts to water the geranlumSr ■ Or 
th^ri^^s a tiny l^ak in th^ eoataiaot* 
Maybe* Of course vre all know what ^5 
ha]ipening*: The w^ater Is epapppattng. 
But vrhat does that tnoan? 

Ifhen We teach sci«ne^ in- schools we 
doat ^ith basic phenoinena iik© evapcra- 
ticn, t,iquidi that dlsappeat* Notliins^ 
especially dramatic.. Everyday phoiioniejia, 
But study Ing those everyday phenonieiia 
can reveal soiffe liiteresting thingi not 
only about sclente as a body o£ kaowiv 
edge but as a process for creating 
khewledg^* Science approaches thdse : 
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everyday phenomena in a very st>dclal way--ti.i events to 

ODserv©d meticulously i measured if poflslble, and 
ultimately fxplalntod. The, scientist ,jri^y try to ebjem 
undpf varying conditions or may! manipulate the condi- 
tions. Doos' the Water disappAaf' at the gaAe rate if 
the temperature la' different , or 1£ the doatalner has « 
different shape? Do other liquids ^disappear at the 
§am^ rate? / 

"This process of observing, meaaurlng^ and explaining 
culjiilnfttes In a product, soae'thing vre call scientific 
knowledge. Part of the knowledge consists o£ obB$vvmd 
tegutaviMdB, e.g., such and such a liquid af juch and . 
such a temperature, in such and such' a container will 
evaporate (change Into a gas), at , such and liich a rater ■ 
Another part of the Knowledge consists of t?t«oriee 
that. explain the observed phenomenon, e.g., a liquid iS 
really a lot of little' molecules bouncing around chitting 
each other. Some of them bounce right out of the 




•really a melee of noleiculos . 



SCXENOE AS mOOWBS 



saimcs AS product 




oboexving 

hypotheaiaing 
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^ Science teaching jOrdinBrlly ' involves^ CconscioiiBl)r or 
unWJisciously) a mix of scleiiee-is^pifOGess and SQieneer 
as-pToduet* Students may b© exposed 3cimQ§ primrlly: 
as a body o£ knowledge tc be acquired by demon! tration 
and Teadlrigi or they may do that and alse do their owft \ 
obsexvlng, measuxing . and hypothe$ixingr or thire iney he 
-su^h a strong emphasis on th0, latter that the fornidr is 
almost precluded, Withln^his Mpc there are other pat- 
terns. A teacher migl^t chopte to emphasiga careful 
obse^rvation and d©3Criptlpn but not teqtiire much in the 
vay of. measurement or" hypotheaizing* Aaicther may feel, 
that .science is indeed a body of knowl'^dge to be learned 
but that demonstration escperlments rither than reading 
represent the most effectiye instruction- 



31 



The ^cint of al^L thifi' is ,th'at however seience Is " 
bluing taught some choice j have been nac^^i m 4i§seinbiagf 
of goals atid methods 4tid content has be^n ^t'^Ated < . To ' 
that collage, that ml3^» fitf|nt nei/ elemoRti can be added. 
These, nsv elements can- atfess the globftl dimension*' 
Here they ares f 



Global manift^taHoim ' Ho-w does the phenomenon 

' being studied manifest 
[ ItseXf plan^^^wide? li it 

'the same every^l^erel On 
what scale dt^^fi it op^ifato? 

Role %n natural oyaiamo What part does this phenom* 

©non play In the planet's 
natural systems? 

' BigniftoanQ^ %n humane .Hoi/ does th^ ph^nom^non 
planet Byotem , / • impact ori htWiftn life and 

hdv doas hmm IntfTVention 
^ intact on th© plietioinenon? 

Consider the study of evaporation in the light of 
the$e additional questions. First of all,- let's take, 
the global manifestations of evaporation* If yon sp^nd - : 
even a little tin© invostigating eyapopation as a 
continuing global process you qudckly develop an image ' 
very di^erent from that supplijdl by a little water ' • 
disappearing out of glass. Evaporation is a profound, 
awesome thing viewed glotslly. 1£ you have a fe-w stu- 
dents handy with a ealiuJator let them loos6 on these 
facts r the earth's •surface is -701 water end every year 
some 92,000 cubic miles ol that liquid eyapoTatesi"' 
(luckily they eventually condense and cowe back down) . 
That works 'out to about lO-'iyz ciiblc miles of water 
evaporating pep TtoMy; ahd that worys out to about 
3,000,000,000 galioris pbei', secondl , ^That's enough- water 
in a second to supply a city of fip, 000 foy a year; 

What role does evaporation play in jiatUtal systems? 
A global process as massive as this must sUrely play a 
significant part in physical and biological/ ays terns. 
And indeed it does. Students with metforologlcal ■ 
Interests can pursue the part that evaporation plays in 
weather systems. Those with interest In living systems 
might look at the role of evaporation in plants, or heat 
regulation through evapoj'ation in various animal species. 

And then there is the significance of evaporation in 
the Jiuman -planet system. In the IDth century humans have 
become users of great* quantities of fuels thdt evaporate 



Very r#»di.l>. It is not only th.e by-products of bojn- , 
btistlort thA'b pollute, the air but £\ima from the , , 
' unbut'ned fu^ls. &nly recently liave moves been jnada to 
'control this source o£ pollution. Farming In arid l^ftds* 
involves anotlier ftttempt to control €yttpopa,tlon, ^0 : limit 
th# 1003 of moistwe from the soili by shallow rather . 
thftn 4eef tiiriil«g of the earth, The loss of wat*T frorfi ' 
reservoirs is a matter of doncern^ to water resmirc& 
. agencies andlvero agttln techniques to control/evap6ration 
are needed. It is clear that evaporBtioii is an importanit 
factor in human life, in how hupans interact with their 
plifnet , 4n how humans plan th« conditions of their own 
existence* , . 

Must a12 of thosB-elemettts be included In order to odd 
a global dimension, to /science ediication? Must on^ touch 
on gl^bKil tna,nif€BtatwnBi the PolOAof^ tha'phMnomanan Cn • 
natu»at i»ystmine mi ihe Bignifio^nae of the ph6nam»ntin, 
in the ht^man'^p lane t eye-bam? Not necessarily. The inixi 
ultimately i ts up to' the teacher and the curriculum 
planner, There *s no need to fee rlgia about It. Do what 
seems interesting and useful, The point being made here ; 
is simply this: If you- wish to .add a global dlmensdoii 
to science teaching it is not difficult to do so. You 
most likely are alTeady doing some. 'Why not take It a 
few steps further? ■ * . 
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THERE'S PRESSURE IN THIS STATE 
JO BE VERY EXPLICIT ABOUT. EDU- 
CATIONAL GOALS AND VERY DE- 
TAILED ABOUT HOH WE INTEND TO 
MEASURE STUDENT PROGRESS. CAN 
A GLOBAL PERSPECTIVE APPROACH 
PIT INTO THIS PROCESS? 




^ To the extant that a global per jpectlvea approach ^ 
provides a basis for thinking about what some of those 
often grandly stated goals might actually m6ani it 
fits and dan help in the process. i. ^ . 

Consider thia example* Ona state ha3 recently v 
niandated;a set of goals. One goal reads as follows r 

The public schools # * . shall help ^very pupil 
in the state to become an effective and 
responsible contributor to the decision-making 
processes of the political .and othqr institu- 
tions of the communityi state* country and . 
world. J ^ ^ . r 

It's hard to quarrel wl^h that*^ The next step 
(which is loftf to the schools) is to decide just what 
that means operationally, or at least what it aan mean * 
And that- s not easy in the absence of a framework that 
■can help orient overall aducatronsl planning. The 
global perspective idea offefs one possible framework. 

Let^s work just a bit on that one goal* The key 
words in it are "effective" and /■responsible*'' The 
first of those (effective) simply means getting the job 
don©, i*e., the action you^ take produces the effect 
yon want. This is a very important value in American 
society and shows itself in such mottos as "Cart dov" 
People who are effective, who "pan do^" are highly 
respected| in many cases regardless of the social value 
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the\secon4 concept (responsible) connotes a moaerati 
Influence on that offectlvflnessi Someone .who Is Tespon- 
slblo takes care not to us© 'methods or achieve effects 
that are putragooua, ovorwhdlnilng» or out of ptopdrtlon. 
There is above all a conc^tn lor others k' Those in 
slngle-mtnded pursuit of theit b-wn irttereats, totally 
disi-egarding the impact of their actions on others, 
would not qualify as fesponsible , 

Consider a few examples of effectiveness without 
responsibility. The factory that dumps poisonous wastes 
into public waters achieves cost *©ffoctiVones^^ in torms 
its' own bfliahco ,sheot , : The' lobbyist who ifeeeps a ■ 
Cohgressman supplied with favors and money and promises 
of back-home political support njay also be ffffective-- 
in winning votes for the Ihterests he or she represents. 
Note ' that such success is halfway to; the oducatfonal 
goal under discussion* -"an effective * . . contributor to 
the degision-maklng prpdesses . . .>" It's the missing half 
of course, that troubles us, 

V Suppose that a school accepts the mandate to help 
students boeome both offoctlva anrf reiponsible aetoTs : 
in decision making. How might a global jierspoctives 
orientation halp? There are several emphasas in that 
oriontatioh that may be of partlGular utility i 

The o^ dynamvaa* That moans 

starting as early as the primary grades ' , 

; with lossons that mako studonts aware qjf ' 
the ayQtemB0& oi things and of how ayatenis 
work. The important understanding is that 
elements In systems are connected, that any 

...action effects 

' throughout the system. 

The second emphasis derives from system 
undorsta-ndlng. It is a heightened awapen0QB 
of. poGeible aubtte and diotant conBequeno&Q ' 
and a aa ping about thos© corisdquencesV 

, System dynamics really ju^t moans knowing how things 
work* If you want to be an off active mechanic you have 
to know how the internal combustion engirie works* It 
works as a system. If part A malfunctions , it ean affoct 
part B and that can affect part C and so on* If you want 
to ed^ca bo of f^ctive participants i 



deci*lori-.inaking prdcas^cii importAnt «lf»y -Mnew hm 
decision-mMkiwg proc0iii«?i mtki, ThoyV too* are tystdntg 
and, In oi-dor to b© 'e££«sefcl,v» one must know what sfffets 
what| -whiit tool! to U9« vrh#«i und so on,< 

' Ona of the iwpottftwt :|ni«lgh£8 the global ptrspee- 
tlv@ Is th© tiftdorstandiing tfti«it systoins ar# inLtarconiiieted 
That ineans that In addStlwm to knowing how anj^ given 
syitem work$ , it la useful Jind sometimes »v ltd 1 to uftd#f- 
stand how It llnki up tip liitgiir nttworka* Nueh plannini 
and decision making In thr paat h^i been ^tfcus^d on ; 
Immediate, lo^car iltufttlw wUilo tho latg^r situation 
has boon IgnoTfed* t£ »tuimiM laarnod npthirtg ^Ise 
about doclsion waking thw.3rt/t^ bo gonofally sUBplcious 
that tthera will brf wld«^-tri^ m0r#teofflpl0SC «ff«6fit 
soem obvious, this would b^ an linmonsoly Ifflpottant 
learning* One implicati^w of this loatnlAg li tho 
rocbgnltion that the dii^tlnetlan betweon local, national, 
and global is not as clmt'^wt as one might imagino, 
Suppose that a cominunity J,$ trying to docido whathor to 
soivG a local oinploymariit pMblem by permitting t^6 
davalopmont b£ an Industry that will add' significant ^ 
amounts o£ dangerous poJlutftnts to the air and water. ; 
Those pollutants will nOfc jcop at th© bordora of the 
community. They may afC^^^t farm products in noarby 
areas I or spread widely through rivers to many other 
places and affect water qualityt Solving the local/ 
employment problom may crMti^ ft regional public Jhoalth 
problom. Or have oven wii^tr ©fleets; pollutants any>fh0re 
are potontially global In thplr dlstributioni For that 
mattor wo nood to be very caMtibus In charactorll^^ ttio 
employment problem as loe^l i Economic difflcultias 
anywhoro cun bo global in th^ir offects* 

This brlngB /is to^thtt question of roBponsibi llty , 
In tho paat tho p^Vaval^rtt ^atJile enjoinod us to b© chari- 
tablo^ to help thoso in di^tresiS- If thero is famlno or 
disaster , send food and Wi^d^C^lnes, Why? Bocauso one 
ought: t0f ono owe's it to follow man* But If you 

really undorstand how th^ (global system works , the 
intricate connection of 'everything to everything > there's 
no need to be charitable. JPUjt be sonslble* Rocognlaio 
that lt*s not *'they'' who W& in trouble but "w^," 

Thi# now approach l^ bWCi^ming increasingly common at 
high levels of government Wild corporate activity* Jntor- 
dependence is not an idoall^tic term to thoso who wb^k 
with basic contmodlties llko wheat, or with monetary 



roblcsi trA4« risulati^tlit diiease control;; itf 
rAntportfttlon. It li se^n itn iiiirii obylouf condition^ 
B fi€t ol lif#. on€0 li Is f«<!0|ni2ed AS »ueh, th« 
Mtanlng of reiponiibUlty ch^Wpii Th#t« no «Md for 
jfioraUilngi that ntv^r work«d , Thert 1* ilMply 

tho n«d to wndtritiBd tht rtiilit^ of ficw ijfitiwi worK 
ttnd thoh tf^ be senslblo In di'fiid^ing how to ddline a^d 
solvt pTofieai, Tho crucial thllli|# of courit, la not 
to doflnoVthijn too narrowly. tPhwtt Is no such thltti 
as a Brinih enttrgx prdblim i jAj^an«4« encrgyfMob" 
lain oi- an Affl«rlcan jentrgy pr(»b3[»W« The tflrst st# In 
being rtsponslblo Is to knoi# p»M|h abotit lystottaV to ba 
able to percelva that. A alplll^ant piirt of theHaak 
the achools wlllv face when tte mdertaXe to help ? 
studtnta boeoBe teaponilbla ^lll eonsti^^^^ ttralght- 
forward^ substantlvo instrucitl0ij «bout,0fti nature dlf 
ayateni. And thit toak thoy ttttft perfoiil. ba^tejf t^An any 
other agency In the society, « . t 



I'M A I^HML PRINCIPAL WITH WERESfS IN A 
GLOBAL APPROACH. ' I'D LIKE TO 0£T SOME OF THE 
TEACHERS INTERESTED, TflO.I BUf THERE'S NO HONP' 
FOR NORKSHOPS. MHAT CAN YOU mttt THAT NIGHT 
GET US MOVING? '■ 



the first til Irii to do it tm 
•^,o«r. ■upport thflfi t«kft s t^ek. i 

iti ptobabiy «lfeftdy aiowftnts of ; 

b«l ipproflch In tht cittrlctilum 1ft ^ttUf ' 

ichool^ or at liatt & few totcheiirs 
HfttUftfliy IncHned iuch A per|||i««tlv#. 

Rtfinforclng whftt now oxlscs Is a^|<0i'fli4 
■ stflr'tt . '■ . ■ I'j' 

; But let*$ agsume that nothing 
h«pp#ntng, Porhap* because the ti^ifthtr* 

under a lot of pressuro these ^iys 
to cdrrcentrate on ""basic*," and in 
tlon thoy have eheir own partlculif 
int(!f0sis. Undar the elrcuBstanei«i, thay 
; Riay bo. less than enthusiastic ,«beui my* 
' thliig new, ospeclally if it sugt«it8 an 
eixttt btifdort. Airtd wfl nil' )mpn thWt a n*ir 
«ay 0f coming' at (.hings^^-i^* d^nan,"! woae ^ 
'additional plannirifg .tli^-'%y'. entrg^. . 

■ ". ; ^So'-|fe-frf gafi>ay b p . hy^W^te « 1 % imte , 
-dBat #tfr1^fiiig,';t||c^fiy'^c*hd jreil«.tait«. Is • 
a familiar ''tasj5'''l(ftfr ©ducators. T(i4^hi»rs 
worJe at It almoac Ually in their ^^Sw**" 
.roowa^A If, as a prlriclpal, you wawt to 
igncourffge your i#Bchers to explore thtt 
pb,tentialltlaa of a global porapectlvft* 
approach, there are some ways to m^k^ at 
iea»t ifflall gains, Start with a ailf)i|lo 
laoBting, 

The first part of the task has tw bo 
seen as "consciousness raising," ailWI't'' 
.ing people to the nature of the .pr^iwnt 



I. 









,T:(^;:,:yX-r:;f:y,^.,^^^^^ . ........ 

•biteiidtt iiftd creating In their l««gAn«tA«»tl tt Villon 

-'i'^"'^1^^&t of till Mftni ifnilti*i!|g ji«opl« to p«f|ilir«iil, eew* 

ittaintf Hiflht not ftfdoinit«i pHMnt m pieturt 

«tt#fttien w SOB* of thi iiiiit*tiofti i« )p^r#ptfbiir^^^^ 
Cfltlonal thinking and sonio of the opp^ttttnAll^a pf<is«ftt*d 
by global thinking. 

, Initial cdittftct with the ^qnc«pt{^l Cll^btl ftripic- 
tlVfe can coitto In mftny waysj btit thww IftilW advittttgw 
ilfthe «np©rleftC« Is as positive, gtlWUitttli^ i, AOftthfWtr 
•nihg at poislblo. Bringlnf In an oytlsldfi ||i0ah«ir to 
pBffortt this Introductory Mission ii MsitfttJ,^ It cin , 

^b»:.«4nag»d, ^ ^h«t»^-.M*^-0<t«tt-'4ndlvidWi4»'4l^-ifti^ ■ - 

corporatlonB iwho are aWaro M^^^ lttt*ri|^t»n46«c«;*» 
It affocti their own cosip^iiy^ti oporationii iMch in indi^ • 
, vidual can't talk directly to tho #dM«»tlO»||| ikpM 
; / tloris but can;; make the issue very reMt and llJIiiedlAte , 
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; ' The Center for Global ,P6rapectiv#i» la. |h<(tfJ>Brlng in 
ifltroduetory visual pr^sfli^ usiard on the 

jane prograin as a speaker oir [In plAC^ Of^ a ip^Sfikftr , Its 
^Btln idvantage is that It «u:^^Hei a brltf f |tlon«l#' and 
depicts actual classroom lod'ftOns that^Oach t<^watd partic- 
ular *koy Ideaa (such as , that' of, ''syi^ti^jV It ahows 
students of various agea ii^prklng In dlWer^^ aubjiect areas 
and thus commuhicates a wolt iBiportant lact^*'that oducatlng 
toward a global perapeetl¥# ill propei'ly a ^*#iolo #,chool'' 
enterprise, not the donalff of on^ «ubj*Ct' or grad#vl«voiy 



; thl» flrit ctiiwtt^t should^ be low iffortrhigli lnt»re»t 
in nature, not requiring much of the #udlenj!j;li#' Depending; ' 
on the lovel of Interest that It doea in fii^t. arouio (1 f^^ ; 
ahy), be prepared to diatrlbuto so«0 j^i^lftit^i ttatorlals tISAt 
$p latO'tte*ro detail. ' Toftehef« j^iy,v*ftM $m fla«ple ■ 
leasbna» may want to try a fen l|v jtHelr claiiRVOeffla ; 
Inttraom Bi/Bt' is a source of tho*^ and 1» llViftilable froii 
th# Center for Global rerspectlvOa. Jurlng th« dltsu^ 
questions may be raised that canXbe -at least partiiilly ^ 
satisfied by the ftriswers Itl Clobai te!t^ftp6ctive« j abmo 
Quettienft and Answers. You might iin4 It MJiftiul to 'have ■ \ 
sromo of these dupllcnte,(l Bhead of tlm<&* ' ,^ 

There ore « few ^lOiftts Chat should bo Md*?, abjti:^^!^^^ 
clear in the firAt wootln^3 . ; i ; / 

», 1. It's possible to begiri Jinovlng' by talcing' V 
' 'Very small steps;, M^rateatlc chwga in y . 
- ; the curriculum|ls not nee^jatyv^'^" ; ™ 
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7*^^9H)il perspsetive' is something that 0A» asldt . 
tPm'i T«p^rtoAr#i -Just fl» it li posslblf tO/ , 
hold selentifle yl«W9 ol c«irtain matt«ri and 

*pply tH«n whtn uitful without yielding important 

' , / noniei#ntlfic views ^ so It if possibla to d«v»,lop 

And ^ppiy a ylobftl p6fbpeetivo without ling 
off other perspective!. . ... 

3.^ Th«r© li no r©ttd)f-mMe curricyium pAefcfigui 
Thare are a fow t0*it . series In th© oltmantafy 
saei&l itudlds that m&ke a eontl-i^utlon i but ^ 

' afrktfiit* It li triihtdlsdiplinary anil tfarni^ 

* 4* T^i#rt Ar« no experts* W#*.r© tii Jearaing^*. 
r _ unlvrbrslty spociallsts along vi^h the rest of 
^ " us, ^$ppciBlly b^tauie they are often tripped - 
, : - by thair disciplines. 

Sf This 1$ not going against the^current. Quite 
, " , ^ the contrary. In mpny areas of everyday life^ 

in the very hardhtaded worlds of business ^nd 
■ . ^ ' govti^rninenti there is -growing awarenesa of the > ,v ^ 
' . ''global connoction,'* The ^schaols should begin - 

to take part In this movement because they nave 
■ ' a rosppnsibillty to reflect the thought of the 

^■'-■y soclet^y., V ' ■ 

What happons after that 'first .nia6ting? Well,p the 
^Irst meoting may turn out to be the last jneeting* The 
laculty may be reluctant to move at thf s tline , evep 
jmall ways, that's not a diiaster. Put the matteir > 
aside for ii While and then come-back to it. \ y/i^^'^- 

1 PerhAps a few teachers will express interest 
enthusiasni* That interest can be nurtured by heljjing^^^ 
teachers atquire materials I by putting them in touch with 
like-minded peOplo In other schools (if you are able to 
identify sucn)|i and by the varloui /infprfnal rewards and 

5 supports tha^admihlitratorshav^^ disposal « But 

• therqVtaii be :d,tt^^ clique of teachers 

who become A^afled^^^p^ rbBt of the faculty. If ;i/J. 

the teachers who show early, ^iiitei^e^'t are leadership 
people with influonce over* l^iei and^vv^v i^^^ 

good. Otherwise, be very cfciutidu^ and slowly 

^ne of the advantages of trying for/ a |eni8rtt;l;:fc^ 
ment on the pArt of the faculty, even ftteaimi^ 



^ of ©ntJuislasmi is that ther payoffs in terms of . 

faculty morale^ It Is not uncojiinon for faculties to 
/lack a; seiise of sKa*ed purpose^ a reasoii for working 
togethar. lyeryDne Is. off in his owi corner, buxrovred 
in. A conmitnieTit to work in small vays on the develop- 
Want of a globai perspective provides a shared purpose # 

> And it doesn^t Teqiiire that peopla leave thoir burrows 
'unattended, It just requires a bit of Joint planiiing, 
of common goal-setting. 
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WHERE WOUU YOU SUGGEST WE TURN 
S F IND HELPFUL RESQURCES? , , 




Thare are jnaay organisatiohLS^ can jrovide you 

with ideas I teacliiiig mataxiftls^ backgroMd .Teso.iirees^ 
speakers ^ and workshop pbssljllities ->-or giT© you leads 
to these resources* To easo your search i we've grouped 
the organizations into four .categorios- -^onTrofit 
organizatibnSi professional educatioji asaoclations , 
got^ernment offices, and state or local resoisrceSp 



Nonprofit OrgMii^atioiis 



s 



j^^ICAN-AMERIDW INSTITLOTjr 833 toiied Natlojis Plazai New "^^^ 
NY 10017* works to iniprova the quantity and ^tiaiity of ihgtmioti©^ 
about Africa and pubiishes a' var|©ty . of teachwVs guides and 
avaluativi materials- " = 

\ ■■ ' ^ ■ - , ^ ■ ■ -■ ' 

ALLIANCE FOR ENVltohWENTAL EDUO^TtWi 1785 NMsachusDtts Ave. ^ m\ 
WashlJigtOT^ DC 20036^ is a carnsartium of hatldnai arid rigipnat 
prganiMtions coacerried> with of fa^tlvo 6nvitfDiimeintaL eduaatloii . ^ 
.programs* NdwslGtter^i fiLinetripSj and ather materials are 
ayailabla.. ' r ^ 

AMffilCAff FRBHO^ FMM IHWCa FC^ATION, 1625 Eye St, NW, Wash- 
ington, DC 20006* focuaes on seecadary afld eolloglato edueation 
on world hunger ^and produeea a rtie^thly nev/aletter and ati eduea- 
tional handhaok aiid bibliography, ' ; v * ,. ^ . ^ 

AM^ICAN GBOCR/^HlCAIi Btofldv^y d^vl56th Str^eti York, 

NY 10032 p publishes Foam^ a bimoiithiy containing background - 
articles on cities, GOiintries, aiid regions of the Third World, 
Ploturea and maps incliidod, . : 
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pmami UNWmsniBS: JIEI^ Srm, 3 Lebanon St. , Hanover, NH 
0375S, fftcuses on humaiiising at)d gLobaltzing secondary Boewl 
science aducat ion and publishas a series of learning packets fop 
global ?u,l'C\»al stttdiea. ■ - : ' ■ , >. , , ,, 

ASIA SOClkY, 112 East 64 til Street, Nw York, m 10021, eneowages 
the study of Asdan life thwughoAit ths K-12 cwrlculum. It con- 
sult a »fith state and local school systeni, state and federal 
ageneies, and has p-esources in Asia, Available materials include 
an evaliiatlon of the treatment of Asia in toarican texts, bibli- 
ographies, and a film guide. 

A^iGlferiON FOR WORLD ffilKA'^ION;, 3" Harlor HiU Drive, Himtington, 
NY'il743, coorddnatea coimnunication between ■po&t-secondary 
institutions and research cent era wOfffcitig toward a global view 
in education. quartirly joi^ml is 4Hilabie. . ' ■ 

ASSXIAirW OF TEAOfflRS OP LAriN iMElICAN OTJDIES (AtlasD , 
P.O. Box 73, Lefferts Station, 'Bpookl)ni, NY 1122S, distributes a. 
niwsletter containing coursa annoiuioeittents, meeting reports, and 
rivifws of exhiiits and new publications. Generally vrrltten for 
a college audienc^. 

CENTER rOR GLOBAL ProSPECTipS, 118 East .18th St. , New York, NY 
10OO3, a national educational organisation. directing its devel- 
opnent, research, and consulting activities to the infusion of 
global perapectdveB throughout the lC-12 curriculum. Intercorny i 
quarterly pablication, and matirtals aevelojed under a grant from 
the National EndQwmQnt for the Humanities provide a rationale, 
-a^Jramework of ^oals and objeetivas, and aaniple lessona K-12-. 

FC3R -rBACHlNG IWrERNATIOl^ REIATIONS, miversity of ^ 
Denver, denvoT, ColoTado 80210, Ifl a joint pMject of the -Center 
for Global -Perspectives and both the "School of Education and the 
Graduate Sdhooi of rntornatldnal Studies at the Uhiversity of_ 
Denver. It provides in-servic|' ajid pre-servlce teacher training 
and offers an H.A.T. ■with a concen-tration in global penspectives. 
It also has devoloped a wide range of elementary and secondary 
teaching materials and offers cotisultation services to aid in 
implementing global perspectives In school flystems. 

EDIO.TI0NA1 INQUIRY, INC., llOO Gleadon Ave., Suite S50, Los 
Aigeles, CA 90024, works to prompta -within elomentary ^choola 
change that will help studants develop a sense of mariklnd 
eitizoriry. ' , . ^ 
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POKEIGN AREA ^^^mM.S 12S1, 60'East 42nd Street, * 

Naw York, NY 1O017, dev^elop^ materials In th^ social iciences 
and huiMnitiaa iisaftiV 1^ tak^ aMas and mpl^ 

problatas w It Dpet*atia widr the auspices of 'th0 Council f W 
Intapcultaral Studies and ^ogx^ams and the K^v Yorl^ State 0di4ea- ^ ■ 
xLm lepartmant * s Center, for Intarnat i©aal iMgrams and Compaimt ive 
Studias. ■ "./..■. ^ . ' 'V • ^ ••■ 

KSRBIGN miCY ASSOCLArip, 345 Bsst 46 Stm^U Yorki NY lOOl?, 
is a iiDnpartlgin Drganlmtion the pwp©S€ of ^hlch is to deyalop 
plillld opinion on Interilationai affairs* It sponsors the fy*0at 
SBctdimB discussion g^up^ and publishes th& BmdlinB Se^M as 
veil as books oil taaeMiig about InteMstlonaL topics. . 

GLOm DEVELOBffiNT SItil>IES INOTTtJTE, P.O. Boi 522, 14 Main^St., 
MaJisoi) HJ 0794O| sa^aks to expand global dav^ilopm^nt courses In 
; saoonda^^ichc&ls mi GOlleges and pu^Wi^hes e^rriculwn 

^^daSp arid a wwsiyttex* 

GLOBAL BDUCMJCW^ ASSOCLATBS, 552 Pwk Are. V Orange NJ 07017* 
pDOvidsi t eacti^r kid advlt education wortshcpa and cauraas m : 
global interdaE>anS^nQe TO and on iasttei s^ch as piaa^s^ 

aooiaj justiaai muagor^ ecology^ religion^ and- wp^ld 03^ 
Newslattar^ and pubiicat ions availabl^i . : 

ihBTntjrE FOR. ^imonmi oF mmfiTimfiL fi^imnm /i/d/e/M 

SS35 Far HIII5 Avenuo^ Baftoni Oamq 4S429» encsuraias constim6tive 
changa In ilem/ntary and aed©nda£»y sahoolsi. Jn toa tagtleSj. It 
. has apDnsored /intensive s eKperimatttal w^^)^ in setting C 
Qurflculum and aohosl ewiroTO^nt^'V /Ifd/EjkJ produoas educatdoiial 
watarialSj mm filins on a variety of aspa^ts o£ adiaaationa^l ataAga. 

3MSTITUTB PO^ W^U] CmMaRi 1140 AMm$ Di th& Amerldas^^^^H^^ 
Mf 10036s ipamm on corrlculum dwolopiu^ut for stc©ndai*y amd 
collage aayil5 On taan rights^ ethinle mlMrltiesi eeonomio Wall- 
being^ and/ wo^Id rour b0aS$ published joint ^ 
Hoiisi are/availabia fat* examination* V . ' ^ 

INTBiWRGMimrW!^ Ca#JimON ON INTWridtAL BDUCATION (ICIBr, 
Jayne l^lar Wd^^^ 

Comell/ 1717 Ntossadiusetts Ayie, , WasbinrtOT, BG 2003^, U aw 
iiiforoial Goalitlon of private and pTOfeislonal organisations oon- 
earned/with pr&tnotlr>g i^ternatlottal/intiTO^ aducatlon at all 

* laviblS' of aahc&liagv Its directory pipav^ldes a listing of mwfymm^ 
T%§o)XTam tha^ proVtdei and cont^ot peaplfe* 

JOINT amCXh m EOaNOWIC EmiCAtlON, 1212 Ave. of the Americas, 
Me%r yTork, NY JO036, enoourages the use of mot*e eoonCTnic oowepta > 
in the K-1.2 cuMicuLuni. It pubiiah«» a n^araety of 'cuOTioulwttt^^^ . 
,gu,i/Ses^ audio-v-lsuaL ffla-terials* and evaitiations of textbooka* , 
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Ii^anipolis, Ittd^laim 46204| wr^ in Inailaii^i laiinbist Kentu^y , 
■ Oti^ Hlphigain to pt»oinM^ peMpectlvas in precollaf i^ts 

adiiQatlDTi to-cQordirute and sttoulat^ additlmal ppogrsm ; : 
d^^rtlbpitttht . : BiBliograph / 
^ -offerid./"- ^r}'\-,-^ ^ ^z',: " ^ , ~ ^; :;• 

UndA^raityi Hag^ COTter for Itoar Eaatam Studiesi, 

SO IteahingtOT Sq^^ W 10003^ is alJha^ pri- 

nmpily at postaecondKy liistructors, it has dona mnm vaiuaila 
iavaluattons of geeond^y' a^id prti^apy MidWl6^St#t^n ti^rts. 

- OVERaAS DBVEIxaPJTO COUKCn/ 1717 ^fassadiwsetts Ave; , NIV, 
Wsshij^gtoiii DC 20036^ is oOToarned wiAh tocreas^ I * V 

awareness of devaloping eototri©^ and lnaDrpo3:»atia| a; global 
perspictlva into the school cuffplGijJm* A riisoWa^ b^ok and 
ba^liifs on davelopffiant iBSuaf are aymilablSf V ! ' 

OWM-fitmiCk^ 302 Colirtbus Ave. ^ BoBtmp 02li&, f oausaa _ 

on global da valopment aduoation on all lavai$ and^^poiis 

to raise ftinds for devalopmaat aoltlvjties ab^^oadf . " v 

^POPULATION INSriTUra, 110 to^land Im. , ^ Atehtngtcwiv DC 2000Z> 
topHb to Infuia population aduoation into akt^ soiA 
saacpdary cuwioula and tesrts-i Jt dlaW^i]bU^^$ a %ae^^M 
and pontant outllna matarialst ^ 

- ' ■ , ■ , . ■ ■. ■ • . 

POrtMION RBFERENCE BURjBAU, 1775 J^sacimsettr : 
Washington, DC 20036^ is working for ga^#id adu^atioft about tha 
implications of population growths PITO .publicatlDns Inolude 
populatLbn data sheets s newaiittara^ K^12 dlAssr^ 
popuiatipn' growths and a siniulation kit* V ; ' 

SMICB (mrm tor TEACJfflRS OF ASIAN STODIESi^ A^^ V 
Asian Studies, Ohio State ttaveifsity^^ 

Coliflribusi (Miio 43210, publishis Jtootia on A&iM SiudifG^ a qaartarly 
VnewsLettar designad to promote inDpaasad^atten 
studies in saaondary schools.:. Includas if^wl^Wa bev books, 
pritit and audio*vtsi|al matarialss n^lcas of donfa^ep^^ 
^tuiiy opportimitifis. . , ; 

SQGIM. SC1H4OT HJUCATION OQPKOT 

Colorado 80302 > focuses on improving tha of social atudlss' 

an4 aoeial aoianee aducation in alaffiantwy and sedondwy schooli* 
It j^rovidas newslattersi books ^ TOPkshops^; arid EBIC/ChESS ,.< 
.aourc© rafarenee service) for social studtas ;edMat©r a. 
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UNirED S-ATIS CQtWirrra FCSlUfJiCEF, 351 Bast 38th $t, ; .Ngw York, 
10016> ai^hasizes the jieaching of global 'in tet^^peiidertce and 
the wwk ©f UHICEF. Sov chiidreji, it produces a ninnbet* of kits 
and piihlicatiOTsr f or iftv#l5, . . , 

WDWJ) FUTURE SbCIBTY, 4916 St» Bto Avemw, Washtwgton, DC 20014* 
sewes as a f ermh foi:* ^^ciettt^if io and scholarly foi?*^<^MtB of the - 
futu%»s. It puiLishas tooks, fJlma mi^Th4 Fukm^0t <a jotiOTaL)- 

M)RU)iftCrffl IN^nura, 1776 ^fessadiusetts Ave,^.NW^ Washinfton, 
DC 20036, is an ind©ptnd ant ^ ' n^bprof it ^ r^seat^oh o^g^ulaiatloii . 
; or^atad to Idantiiftr and fpmx& dtt^ntion glQiml -^PohXmm^ ^ • ■ 
Publishes readable baokgroujid pap€M L%b f todinga* 

2EI» POPtttATION 1346 C^mfiCticnit Ave, ^ W^hmgtim, DC 

20036, sMfes ta itaMliM the popuLa^lon of th« Wetted Statts \ 
through ad^cation and nationsLl lolbylng. It di^-to^butaa papula- 
tion resDu we guides and ^0Ui*rl^vilian raaterlala to t^aohers on all 
levels, - ■ _ - : = . ^ ■. . ■ ■ - ^ ^ ^ -^^ 

Profassibnal BducatlOT. Aasociations 

20d36| saafes tc furthar th% putlio toepast by ^Irt^flding t^^ 
range and enhaiicing the quailty of U,S , p©stg#a^nd«tpy #diicatlon.i 
It distributes a variQty of nWsletteM whl^^ \ 
intepdapiiidenoe. ' ' * 

AMfiRICAN FaERiff lOM OF mOMSr ll^pOTt Pl^saj ^^^^ 
DC .20036# As a memhep Qf ths, JnteraatlQnal P^d^i^^ . 
Ttachers^ Itoions * The An^lcan Ftd^i'at of -T#atah^s^s is liaw 
in a broad range of intematiofi^l aonferenoiis/ Jt' spMabM and 
partiolpates in teacher aKahange pro^amas' cp^^ ' • ' 

and prog?*ains in oonjunotl^n wttb Gaorgetowri l^iw^^ltyr 
through its journals hieHam ^maah0ry kaeps Itft i^^aadws Inf^ 
of algniflaant Internatlomi dwelapniailts, 

A$aOCIATlON FOR SUPER\riSION m CURRIOLUM mWMW, 1701 K 
Street i NW^ Washtogton, DC 20006, provides a v^'i^ty of sei^icas 
whibh can stinrylata and aid the prDcesa of adtt^^tlOTi^ Qhi)|||p. and 
currlGulim improyement # Thes# incLuda a monthly jou^al, 
MuoaH^ml Decderahips oonimmoeB^ institut^a,! $xxd other publi- 
cation^.- . " ^ ■ ■ • - ^ . .. -^ ■ [ : ■ 



NATIONAl CATWDLIC EDUCATION ASSOCIATION, 1 Dupant Circle » Sttit^ 
350, Wa$hlngtcm, DC 20036, serves Catholic schools by wor^kshopSj 
sewinwa^ and publications, and prov^idas Iti-aepvlce prog^^aw^ on, 
aduqatiori tn developing a global mM^mneBs. TKfese activities ^ 

suppl#maiitid books ^ nawslatterss and jtom'^ti^ (a magwiaOt 

NATIONAL a3WClL FOR THE SOCIAL STUDIES, 12O0 Hth St., NVT, " 
Washington^ IC, 20036, focuses on the inprovemant of social atudias 
and it$ taao^lng, mnd-publLBbBm Saoial Education, (b. jo 

NATIONAL SCIBKB mOIERS ASSOCL^^ 1742 Connecticut Av^ftua, 
Waahingtojit IC 200O9 j publtahee two maga^taMs iSaieri^e ^ 0iil^M 
(for the aliMntary level) and Fhe SHmm T^oaftw (for/ second wy)i 
which av^ f lilad vith useful ideas foi^ projects on envirpnuiMtal 
issues, population growth, energy,, etc* j . - 



Qomrm^t Offlcas . ^ - 

/ i ' ' " ' - - * - ^ 

Divison of InteTnatimal Education, IJ,S* Offica of Echjcatim,' 
Departront of Health, Educatim, amd Welfwe, Washington^ DC 202O2, 
aaaks to ^tr'enfchiri Anirlcan education in foyaign languages ^ at^ea 
studies, and world affairs with an emphasis on the non-We$t%xi:i 
World* Sponsoi^s iKQhange teaohing programs, doctoral studetrt 
feHow$JhipSi and conducts a variety of progranis for Individiials and 
institutions . ' - - - ; . , • 

Bta^aau of Public JtffaiTs.^ U,S. DeparOtiMt of State, 2201 C Street, 
NW/ Washingtcn, DC 20520, provides vwious educational servloes^ / 
inoludiw^^ a pamphlet series, baokgroui^d notei on, foreign countries., 
information cn.intei^national organigat ions , a magazine, and various 
nawslstters and press releases* 

State OT Local Resources ^ i • J J . - 

Oth6t» useful resources may etnepge ft^om colleges, univara^^^ 
and schools .^/hleh have outreach program? Ifr your area V Vw ina^ be 
able to ol^tain materials from their avea stud|.ea or , education 
dcparttn^rit^/ roreign visiting stud^^ are al^o valuable 
as QXmmom spaaKsrSi Also your: atrte oounoil on .the arts and 
the h\jpianltl€g niay be aware of TWt^rlaW or resources in yow area , 
suoh m vlsHtng artists or danc« and fc^^ thait ybu da 

not yat know about. 



